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CHAPTER 1: INTRODUCTION

1.1. Background context of the study

The teaching and learning of English as a foreign
language (EFL) has been a priority in Vietnam since the
economic renovation in 1986 (Sundkvist & Nguyen, 2020).
English is a mandatory subject from primary to high school
and serves as a key skill at the tertiary level (Hoang, 2011;
Dang et al., 2014). The National Foreign Languages Project
(2017-2025) highlights efforts to improve English
proficiency (Vietnamese Government, 2017). However,
many Vietnamese students, particularly in writing, continue
to struggle (Bui & Nguyen, 2016), as reflected in low
IELTS writing scores (Test taker performance, 2022, 2023).
Addressing writing skills remains critical for educators and
policymakers.

Globally, enhancing EFL learners’ writing has been
a focus for researchers and educators (e.g., Crosthwaite et
al., 2022; Hyland & Hyland, 2019). Written corrective
feedback (WCF), a key area of L2 writing research, aims to
improve writing quality and long-term language
development (Allen & Mills, 2016; Leow et al., 2022).
While WCF has shown benefits in improving writing
accuracy (Biber et al., 2011; Ellis, 2016), it is also criticized
for issues like unclear feedback (Ellis, 2009), excessive
corrections (Lee, 2019), and limited impact on reducing
recurring errors (Truscott, 2007). Additionally, its
practicality in large classes and time demands on teachers
remain challenges (Lee, 2019).



1.2. Research rationale

Model texts as a feedback instrument (MTFI) have
emerged as an alternative to WCF, involving three stages:
writing a draft, comparing it to model texts, and revising
the draft. Unlike WCF, which focuses on error correction,
MTFI provides positive evidence through exemplary
writing, fostering metalinguistic awareness, learner
autonomy, and deeper processing (Hanaoka & Izumi, 2012;
Sachs & Polio, 2007). It is also time-saving for teachers and
enhances students’ writing complexity and accuracy (Long,
2015; Luquin & Garcia Mayo, 2021). However, MTFI
research remains limited, focusing primarily on narrative
writing and neglecting expository genres essential in higher
education. Additionally, few studies explore MTFI’s long-
term effects, learners’ multidimensional engagement, or its
use in diverse contexts like Vietnam. Further investigation
into these gaps is warranted.

1.3. Aims and scope of the study

The present study, therefore, aims to fill the
aforementioned gaps by exploring the impact of MTFI on
Vietnamese EFL learners’ engagement and text quality in
two similar expository writing tasks. Particularly, it first
seeks to investigate the affective, cognitive, and behavioral
engagement of Vietnamese EFL learners with MTFI within
and across the two tasks. Second, it focuses on the effect of
this instructional approach on Vietnamese EFL learners’
writing quality within each task and whether there are any
significant changes between the tasks. The final objective
is to examine the association between learners’ engagement
with MTFI and their writing performance both within and
across the two tasks.
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1.4. Research questions

1. To what extent do Vietnamese EFL learners engage
with MTFI within and across two similar expository writing
tasks?

2. To what extent does MTFI affect Vietnamese EFL
learners’ text quality within and across two similar
expository writing tasks?

3. To what extent is EFL learners’ engagement with
MTFI associated with their text quality within and across
two similar expository writing tasks?

CHAPTER 2: LITERATURE REVIEW
2.1. Theoretical frameworks for the use of MTFI

2.1.1. Cognitive perspective on MTFI

From a cognitive perspective, MTFI is based on the
Output Hypothesis (Swain, 1985) and Noticing Hypothesis
(Schmidt, 1990, 2001). These emphasize that output helps
learners notice deficiencies, test hypotheses, and process
language metalinguistically (Muranoi, 2007; Storch, 2008).
MTFI supports this through three stages: drafting (output
and noticing gaps), comparing with model texts (input and
hypothesis testing), and revising (integrating noticed
features). This process promotes uptake and L2 learning
(Hanaoka, 2007; Izumi, 2013), with cognitive theory
forming its foundation. Sociocultural perspectives will be
discussed next.

2.1.2. Sociocultural perspective on MTFI
Sociocultural theory (SCT) views learning as a
socially mediated process involving tools and interactions
(Storch, 2018; Vygotsky, 1978). In MTFI tasks, learners
3



interact with model texts as mediating tools (social
artifacts), which helps shape their thinking and facilitating
noticing. In the rewriting stage, learners rewrite texts
independently, transitioning from guided to independent
performance.

2.2. Previous research on MTFI

2.2.1. Learners’ engagement with MTFI

Affective engagement refers to learners’ emotional
and attitudinal responses to feedback, encompassing affect,
value, and interest (Ellis, 2010; Fan & Xu, 2020). Studies
on learners’ affective engagement with MTFI reveal
generally high eagerness and perceived usefulness (e.g.,
Hanaoka, 2007; Kang, 2020). Tools used to measure
affective engagement, such as questionnaires and
motivation thermometers, often oversimplify this construct,
capturing limited dimensions at a time. While Luquin and
Garcia Mayo’s (2025) longitudinal study provided valuable
insights, it focused on young learners in collaborative tasks,
leaving gaps in understanding individual learners and the
dynamic nature of affective engagement.

Cognitive engagement involves learners’ awareness
and understanding of feedback, cognitive operations like
processing strategies, and metacognitive strategies such as
evaluation and reflection (Han & Hyland, 2015). In MTFI,
cognitive  engagement is evident in learners’
comprehension and noticing of features in model texts,
often aligned with the Noticing Hypothesis (Schmidt,
1990). Studies have shown that learners tend to focus
heavily on lexical features during feedback comparison
stages, as seen in their dialogues and notes, which
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consistently highlight vocabulary over grammar, content,
or organization (e.g., Hanaoka, 2007; Wu et al., 2023).
Despite this focus, the understanding of feedback itself has
not been thoroughly examined, even though difficulties in
model comprehension can hinder engagement and learning.
Future research should address this gap to provide a more
holistic view of learners’ cognitive engagement with MTFI.

Behavioral engagement in MTFI is measured by
how learners incorporate feedback features into their
rewritten texts, focusing on feedback uptake. Studies
consistently show that learners tend to focus on vocabulary
during the rewriting stage, with many incorporating a large
portion of the lexical features they notice (e.g., Hanaoka,
2007). However, there is limited research on Features
Noticed but Not Incorporated (FNNIs), which could
provide insights into learners’ revision strategies.
Additionally, most studies have focused on narrative
writing tasks, leaving a gap in understanding how learners
engage with expository model texts.

2.2.2. Impact of MTFI on learners’ writing
quality

CAF is a multifaceted construct with various indices
or components (Norris & Ortega, 2009). This approach has
been shown to comprehensively capture L2 learners’
writing performances (Barrot & Agdeppa, 2021),
particularly linguistic aspects. To date, only a few studies
on MTFI have attempted to measure CAF collectively in
L2 learners’ texts throughout the writing stages (e.g.,
Lazaro-Ibarrola, 2021; Luquin & Garcia Mayo). Other
studies only investigated one or two dimensions of CAF.
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For example, Hamano-Bunce (2022) focused on
complexity and accuracy while Criado et al. (2022) solely
concentrated on the fluency aspect. However, the findings
in these works were mixed, which makes it difficult to
generate any solid conclusion on the role of MTFI in
improving CAF in L2 learners’ writing.

Besides CAF, holistic and analytic ratings have also
been adopted to gauge L2 learners’ writing quality in MTFI
research. In these approaches, drafts are graded using a
single score (holistic rating) (e.g., Roothooft et al., 2022) or
a given rubric (analytic rating) that includes four main
criteria such as content, organization, grammar, and
vocabulary (Kang, 2020, 2022). Unlike CAF, which can be
measured manually or automatically via well-established
tools, holistic and analytic ratings are often performed in a
manual way by human raters. Therefore, at least two raters
should evaluate each draft, and interrater reliability tests
should be conducted to reduce the subjectivity of the
assigned scores. (e.g., Wu et al., 2023).

2.3. The relationship between learner engagement with
MTFI and text quality

Learner engagement is a strong predictor of
academic performance, including in L2 writing, where
higher cognitive engagement can lead to better text quality
(Dao et al., 2021; Phan & Dao, 2023). However, no studies
have yet explored the relationship between
multidimensional learner engagement and MTFI in writing
performance. While Kang (2023a) found a positive link
between Korean EFL learners’ perceptions of MTFI and
their argumentative essay quality, this was only observed
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with the same writing topic. There is a need to examine the
multifaceted nature of engagement and its long-term effects
on text quality in MTFT tasks.

CHAPTER 3: METHODOLOGY

3.1. Educational context and participants

This study was conducted at a private university in
southern Vietnam, where all students are required to
achieve a B2 level of English proficiency (CEFR) before
beginning their major courses. Students who do not meet
the requirement are enrolled in English Preparatory courses,
which focus on reading, speaking, and writing skills. The
study involved 68 first-year undergraduates (54 males, 14
females), aged 18.2 on average, with an average of 9.88
years of English learning. They had a B1 proficiency level
(CEFR). The sample size was determined through
G*Power 3.1, which indicated a minimum of 54
participants, and all participants voluntarily joined the
study with informed consent. The study took place during
a seven-week English Preparatory course, which included
31.5 hours of writing instruction, aiming to improve
students’ ability to write an expository paragraph
effectively.

3.2. Research approach

The present study adopted the explanatory
sequential mixed-methods approach which combined the
collection and analysis of both qualitative and quantitative
data in order to address the RQs more appropriately and
thoroughly (Johnson et al., 2007).



3.3. Research Design

This study used a quasi-experimental design with
two groups: a comparison group (CG) and an experimental
group (EG) over a three-stage task (composing, comparing,
rewriting). The design controlled for syllabus impact and
task repetition, with random assignment to the groups. The
EG compared their writing to a model, while the CG
repeated the task without feedback. Individual writing was
chosen for accurate assessment and alignment with course
outcomes. Only one model text was used to reduce
cognitive load and minimize variation in the data. The study
followed a process-product approach, examining both the
writing process and the final product, with two tasks
featuring different writing prompts.

3.4. Research materials and instruments

Before the study, participants completed a biodata
questionnaire to gather background information on their
demographics and English learning history. Writing
prompts were designed based on Savage and Shefiei (2012)
and course topics, reviewed for content validity by two
experienced teachers. Expository writing, focusing on
solutions to environmental issues, was chosen due to its
relevance in higher education and the course curriculum. A
scoring rubric adapted from Kang (2020, 2022) was used to
grade writing, focusing on content, vocabulary, grammar,
and organization. Two model texts were created by the
researcher, rated for quality and comprehensibility by both
human and computer measures.

In the first stage, participants recorded any writing
issues using a Problematic Features Noticed (PFN) sheet.
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In the comparing stage, the EG compared their drafts with
a model text, documenting their observations on a note-
taking sheet.  Learners’ affective engagement was
measured through a questionnaire and semi-structured
interviews. Cognitive and behavioral engagement were
evaluated through texts, notes, and semi-structured
interviews. Ten EG participants were interviewed to
explore their perceptions of MTFI and its impact on writing
quality and engagement.

3.5. Data collection procedure

The data collection, conducted over seven weeks,
consisted of two tasks. In Task 1 (weeks 2-4), participants
completed a pretest writing task on solutions to littering and
wrote down any problems they faced during the writing.
Following this, the EG compared their draft with a model
text and filled out a note-taking sheet. Next, both groups
completed a posttest. The EG also completed an affective
engagement questionnaire and participated in semi-
structured interviews. Task 2 (weeks 5-7) followed a similar
procedure, but with a new writing prompt on solutions to
global warming. The PFN sheet was not used in Task 2, and
ten participants in the EG partook in the interviews. Each
writing task was spaced by one week to minimize
memorization effects.

3.6. Data analysis

There were two sets of data in the present study,
corresponding to the two tasks. Each dataset consisted of
136 written texts, 35 FN sheets, and 35 affective-
engagement questionnaires, and 10 semi-structured
interviews. In addition, there were also 68 PFN sheets in
the first task to capture learners’ initial problems during
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paragraph writing and to examine whether the two groups
encountered similar issues at the outset as well as 68
biodata questionnaires. The data were analyzed
quantiatively and/or qualitatively, with qualitative data
used to triangulate quantiative findings.

CHAPTER 4: RESULTS

4.1. EFL learners’ writing engagement with MTFI
within and across the two tasks

Overall, learners’ engagement with MTFI was both
complex and dynamic, with divergent patterns observed
across affective, cognitive, and behavioral dimensions over
time. First, affective engagement was positive within each
task, with significant improvements in affect, willingness,
and value from task one to task two,

Second, cognitive engagement (Table 4.14)
remained quite similar across both tasks, with learners
primarily focusing on content- and organization-related
features. However, they understand the second model text
better than the first one, demonstrating a higher level of
feedback awareness.

Third, behavioral engagement, which also centered
on content and organization in each task, showed a notable
decline across the two writing tasks (Table 4.16). These
three dimensions of engagement were found to be
interrelated in both tasks, with cognitive engagement
influencing affective engagement in a complex way. It also
affected behavioral engagement which, in turn, triggered
affective engagement.
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4.2. Impact of MTFI on EFL learners’ text quality
within and across the two tasks

In brief, via the analyses of written paragraphs’ text
quality within and across two writing tasks, two major
results emerged. First, MTFI could be effective in
enhancing the EG’s content, organization, and the overall
scores within each writing task. However, gains in CAF
measures did not witness any statistically significant
changes. Second, MTFI did not seem to have a substantial
impact on the EG’s writing quality across writing tasks.
While gain scores in vocabulary (from Draft 1 to Draft 2)
and certain fluency indices (from Draft 1 to Draft 3) might
be improved, these achievements were not consistent over
different drafts. Thus, it appears that MTFI had a positive
impact on selective aspects of learners’ text quality,
particularly on analytic measures, which was more evident
in rewritten than in new drafts.

4.3. Relationship between EFL learners’ engagement
with MTFI within and across two tasks

Overall, the relationship between learners’
engagement with MTFI and their text quality appeared to
be dynamic and complex. Although no significant links
were observed between these variables in task one, several
associations emerged in task two: affective engagement
negatively  predicting fluency (C/Tx), cognitive
engagement (model-text understanding) positively
affecting overall and organization scores). Across the two
writing tasks, while cognitive engagement positively
predicted vocabulary and organization scores, behavioral
engagement was a significant positive predictor of content
and organization scores.

11



CHAPTER 5: DISCUSSION

5.1. EFL learners’ engagement with MTFI within and
across two tasks

In task one, EFL learners exhibited varied
engagement with MTFI, with affective engagement being
mostly positive, as learners found model texts useful but
occasionally felt overwhelmed. Cognitive and behavioral
engagement initially focused on lexical issues, shifting to
content and organization later, which contrasts with
narrative task findings (Baleghizadeh & Arab, 2011). The
clarity of the model and task nature influenced these shifts,
with grammar receiving the least attention. In task two,
affective engagement remained positive, but learners
reported feeling overwhelmed during the rewriting stage,
consistent with previous studies (Nguyen & Le, 2022).
Cognitive and behavioral engagement patterns remained
stable, with a slight decline in the total number of features
noticed and incorporated, possibly due to task familiarity
(Qiu & Lo, 2017). These findings emphasize the complex,
interrelated nature of engagement, supporting the need for
a multidimensional approach to MTFI (Fan & Xu, 2020;
Zhang & Gao, 2024).

5.2. Impact of MTFI on EFL learners’ writing quality
within and across two tasks

The study found that in task one, MTFI led to
positive but statistically non-significant gains in syntactic
complexity and fluency, aligning with previous research
(Lazaro-Ibarrola, 2021), but no significant improvements
in lexical complexity, accuracy, or grammar, consistent
with the meaning-focused nature of the task (Kang, 2020).
The experimental group outperformed the control group in
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content, vocabulary, organization, and overall quality, but
grammar remained a focus of lesser attention (Kang, 2020).
Task two results mirrored those of task one, showing no
significant differences between groups in CAF measures,
with the experimental group again outperforming the
control group in content and organization (Luquin & Garcia
Mayo, 2024a). These findings suggest that MTFI can
improve EFL learners’ expository writing, particularly in
content and organization, but emphasize the need for a
more balanced approach integrating both form and meaning
(Garcia Mayo & Loidi Labandibar, 2017), with further
studies needed to explore long-term effects.

5.3. Relationship between learners’ engagement with
MTFI in within and across two tasks

No significant correlations between engagement
with MTFI and text quality were found in task one. This
was possibly due to test conditions, the use of note-taking
to capture noticing, the need for more refined
categorization of FNs and FNIs, and individual differences
like working memory and vocabulary size. Despite this,
analysis of written texts and interviews suggested that
engagement with MTFI improved text quality. In task two,
cognitive engagement with feedback was significantly
associated with improved quality, content, and organization,
aligning with Coyle et al. (2018), while affective
engagement showed no significant relationship, contrasting
with Kang (2023a). These findings highlight the
complexity of MTFI and the influence of individual
differences, indicating that engagement might not
consistently predict writing quality, probably due to the
malleability of engagement (Zhang & Gao, 2024).
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CHAPTER 6: CONCLUSION AND IMPLICATIONS

6.1. Summary of research aims and key findings

The current study aimed to explore the possible
impact of MTFI on EFL learners’ engagement and text
quality. The secondary purpose was to examine whether
learners’ engagement with MTFI was associated with their
writing performance. To attain deeper insights into the
effects of MTFI, a mixed-methods approach was adopted
encompassing two similar expository writing tasks over a
seven-week time frame, each with a three-stage process.
Sixty-eight Vietnamese EFL learners at a private university
were recruited, who were assigned into the CG (without
additional input) and the EG (with MTFI exposure).
Multiple sources of data, including questionnaires, note-
taking sheets, written texts, and semi-structured interviews
were used to provide a more nuanced understanding of the
learners’ writing processes and products. Particularly, the
qualitative data were utilized to triangulate the quantitative
findings, which helped enhance the validity of the obtained
results.

Several primary findings emerged within and over
the two writing tasks. In response to the first RQ, it was
found that learners’ affective engagement with MTFI was
positive in both tasks. In terms of cognitive and behavioral
engagement, learners tended to focus on global (content,
organization) rather than local (vocabulary, grammar)
features from the model texts. Across the tasks, affective
engagement increased, while cognitive engagement
remained stable and behavioral engagement declined. The
three dimensions of engagement were found to be
interconnected in both tasks. These patterns demonstrated a
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complex, multifaceted, and dynamic nature of engagement,
as documented in previous studies (Zhang & Gao, 2024;
Zhang & Hyland, 2022). These findings have shed greater
light on how L2 learners engaged affectively, cognitively,
and behaviorally with MTFI, how this engagement might
shift across writing tasks, and the interconnectedness
among the three dimensions—the areas which remain
underexplored in the existing literature.

Regarding the second RQ, it was found that MTFI
could promote learners’ text quality, particularly in content
and organization within their revised drafts with medium
effect sizes, though not consistently across different writing
tasks. However, minimal improvements were observed in
complexity and accuracy measures and grammar scores
within or across tasks. Gain scores in vocabulary and
fluency criteria, however, appeared to be task-dependent.
Such outcomes extend previous studies, which main
focused on narrative writing and assessed text quality using
either CAF or analytic ratings within a single task, by
providing empirical evidence on the possible impact of
MTFI on L2 learners’ writing performance in terms of both
CAF and analytic measures across two expository writing
tasks.

With respect to the third RQ, learners’ engagement
with MTFI in task one did not predict their text quality, but
several moderate associations emerged in task two and
from task one to task two (composing stage). These
findings showcased the complex and dynamic nature of
engagement, which did not uniformly translate into text
quality, and filled a void in the extant literature regarding
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the relationship between L2 learners’ engagement and their
text quality within and across expository writing tasks.
Notably, besides engagement, there could be variations in
how students processed and benefited from MTFI,
underscoring the importance of taking individual
differences (e.g., working memory, analytical abilities) into
consideration when interpreting the effects of this
instructional approach.

6.2. Research implications

6.2.1. Theoretical implications

Theoretically, this study adds to the still limited
body of research on MTFI by providing empirical evidence
of its effects on EFL learners’ multidimensional
engagement across two expository writing tasks. It also
offers a nuanced understanding of the role MTFI plays in
shaping learners’ writing quality over time. Furthermore,
the findings lend support to the integration of both
cognitive and sociocultural perspectives, termed as socio-
cognitive  perspectives (see Batstone, 2010), in
conceptualizing MTFI by demonstrating that this
instructional approach could promote engagement and
writing development through both lenses. This is because
viewing MTFI from either of the perspectives might not
fully explain these tools’ role, especially given that
language learning, which encompasses affective, cognitive,
and behavioral engagement, is inherently socially situated
(Mercer, 2019).

However, the theoretical contribution of this study is
bounded by a key limitation. The feedback intervention
relied on a single model text provided uniformly to all
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students, meaning that the support was neither graduated
nor tailored to individual learners’ developmental needs,
which are the two core tenets of SCT. As a result, the
implementation may not have fully reflected the
sociocultural principles underlying the theoretical framing.
This does not diminish the value of the findings but
suggests that the sociocultural potential of MTFI may not
have been captured in its entirety. Future research could
build on this work by incorporating learner-specific
scaffolds that more closely align with sociocultural theory’s
emphasis on individualized support or by utilizing
additional frameworks to capture learners’ writing
development more comprehensively.

6.2.2. Methodological implications

The current project addresses methodological
limitations 1in previous studies, offering a more
comprehensive understanding of MTFI’s effectiveness.
While most prior research focused on young EFL learners
and narrative writing, this study targeted adult students and
expository writing. Additionally, earlier studies often used
inconsistent time allocations for pretests and posttests (e.g.,
35 minutes in stage one and 20 minutes in stage three in Wu
et al., 2023), potentially compromising result validity and
reliability. To improve consistency, the current study used a
uniform 25-minute duration for both tests. Furthermore,
past MTFI research often overlooked model piloting,
interview use, effect-size reporting, and draft-model
similarity identification. This study addressed these gaps by
carefully piloting model texts, using semi-structured
interviews, reporting effect sizes where relevant, and
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counting both distinct and similar FNs during the
comparing stage.

6.2.3. Pedagogical implications

Pedagogically, it is recommended that teachers
employ MTFI in L2 writing classrooms as this approach
could help foster metalinguistic awareness as well as direct
students’ attention to global features such as content and
organization. However, MTFI should be used as an
alternative to, not a replacement of, other forms of feedback.
That is, to promote local aspects of writing, more explicit
instruction of grammar and vocabulary or the adoption of
automatic writing evaluation may be needed. To optimize
the effective use of MTFI in writing classrooms, a four-step
procedure is recommended. First, teachers should compose
or find model texts that are suitable for the target learners
since comprehensibility could affect students’ cognitive
processing, which was found to be interrelated with
affective and behavioral engagement. To achieve this,
teachers need to take the writing genres, students’
proficiency levels, prior knowledge (e.g., topic familiarity),
and the course requirements into careful consideration.
Model texts should be carefully reviewed and piloted
before being administered to students to assure reliability
and content validity. These steps are vital to assure that
model texts have the potential to promote both global (topic
relevance, organization) and local (lexis) aspects of writing.
Second, students should be asked to write their own drafts
without access to any tools or materials to push their output
and identification of writing problems they may have. Third,
textual enhancements (e.g., underlining, bolding), explicit
instruction and/or detailed explanations of targeted
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linguistic forms or rhetorical features may be embedded in
model texts to draw students’ attention to these elements.
After students’ individual note-taking in the comparing
stage, teachers can organize pair or group discussions on
model texts to promote more noticing and/or ask questions
to elicit students’ interactions. Such communications could
facilitate learning and provide students with scaffolded
support to foster incorporations of features in model texts.
Fourth, students can be required to write a brief reflection
paper on whether model texts help address their initial
issues, the usefulness of this instrument, and any difficulties
or suggestions they may have to improve the activity. This
process supports both assessment as learning (i.e., learners’
monitoring and reflecting on their progress) and for
learning (i.e., feedback that guides further improvement).

Notably, although learners might demonstrate
positive attitude towards MTFI and active involvement in
the process, their engagement should not be considered as
indicators of text quality. This is because engagement is
malleable and may not consistently predict writing
performance. Similarly, variation in text quality across
writing tasks is common in SLA and should not be
interpreted as a discouraging sign. Instead, frequent
practice with and more exposure to MTFI need to be
organized to yield better writing outcomes. With rapid
developments of technologies, teachers can combine MTFI
with Automatic Writing Evaluation software (e.g., Criterion,
Grammarly, Pigai) to promote both global and local aspects
of writing, thereby optimizing students’ text quality.
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For material developers, carefully designing and
compiling a list of model compositions suited to the
course’s target level provides teachers with a valuable
resource. This approach not only saves instructors time but
also offers a clear reference for the target writing standards.
Additionally, instructions on analyzing and incorporating
model texts into classroom activities should be clearly
outlined to support effective implementation by teachers.

Regarding students, they should be provided with
clear guidelines on using model texts as a form of feedback.
If they have difficulty understanding the models, they
should be encouraged to seek clarification from the teacher,
as misunderstandings can hinder effective feedback
processing. Additionally, students should be made aware of
the importance of noticing key features in model texts and
encouraged to articulate their observations, either in writing
or verbally. Lastly, it is essential that students understand
MTFI is intended for comparison, not direct copying, to
avoid issues with plagiarism.

6.3. Limitations and recommendations

The current study has several limitations that could
be addressed in future research. First, while the use of one
model text might allow for focused and controlled analysis
of learners’ engagement with MTFI and their text quality
without introducing variability across exemplars as well as
reduce the potential impact of working memory, future
research can explore the use of two or more expository
model texts to examine the effect of more diversified input.
Second, due to restrictions in time, class availability, and
resources at the research site, only two writing tasks were
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employed, which reflected only short-term effects of MTFI
on learners’ engagement and text quality. Longer treatments
and repeated encounters with MTFI might be used to
explore the influence of this feedback instrument over time.
Third, to measure text quality, the current study adopted a
test-condition format and thereby restricted the use of extra
materials or discussions, which might have limited the
strategies used to process feedback and revise original
drafts. Additional research may need to lift these barriers to
examine learners’ engagement in a more natural classroom
setting in which learners can interact with MTFI more
freely (e.g., with online tools or teachers’ support). Fourth,
although the present study considered FNNIs, it did not
investigate the factors underlying these unincorporated
features. Therefore, future research could explore why
learners did not incorporate certain features (e.g., via
stimulated recalls) to provide valuable insights into their
interlanguage development. Fifth, to preserve ecological
validity, the CG proceeded with their regular lesson during
the comparing stage, which involved discussing ideas for
an upcoming speaking assignment. This difference might
have contributed to the observed outcomes to a certain
extent. Although this design choice reflected authentic
classroom practice, future research may consider aligning
the cognitive demands and modality of activities across
groups during this stage to further minimize potential
external influences. Sixth, although both writing tasks were
about the same theme (environmental issues), the specific
prompts (littering in Task 1 and increasing temperatures in
Task 2) differed to some extent, which could have affected
the participants’ writing. This issue can be addressed in
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future research by measuring learners’ topic familiarity and
treating it as a mediating variable. Seventh, given the
practical resource constraints (e.g., time limits, availability
of coders, coders’ fatigue), only a portion of the data
(approximately 11%-18%) was double coded. Although
this level of double coding helped establish coding
consistency and was employed in prior research (e.g., Xu et
al., 2023), future research could further strengthen
reliability by increasing the proportion of double-coded
data and conducting post-hoc reliability checks. Lastly, the
convenience sampling technique employed in the present
study might limit the representativeness of the sample; thus,
future studies should adopt random sampling to enhance the
generalizability of the findings.

Replicating the study with modifications based on
these limitations would help validate the current findings,
strengthen their generalizability, and clarify the
mechanisms through which MTFI impacts learner
engagement and L2 writing quality. Particularly, future
research could employ a larger sample size across different
levels and institutions as well as with more writing tasks,
stronger matching between the groups, and fidelity checks
(e.g., using structured implementation checklists completed
by the researcher and/or independent observations). Next,
learner-related factors, such as proficiency levels, working
memory, and analytic abilities may be examined to
determine how they mediate learners’ responses to MTFI
and shape both engagement and writing outcomes,
especially given their important role in language learning
(Pawlak & Kruk, 2022). Additionally, future studies could
employ textual enhancement (i.e., bolding, underlining,
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italicizing) in model texts to draw learners’ attention to
grammatical and lexical features that may go unnoticed by
learners. This, including grammatical explanations if
necessary, could enhance feedback awareness and make
target features more accessible as well as encourage
incorporations of these elements into students’ rewritten
texts. Indeed, research has suggested that textual
enhancement could promote learners’ attention to and
uptake of target linguistic features (e.g., Vu & Peters, 2022,
2023). Finally, more complex writing tasks (i.e., essays,
reports), the exploration of the influence of teachers’
instruction on the use of MTFI, and the adoption of
additional instruments (e.g., think-aloud protocols
combined with note-taking) can be explored to provide a
more comprehensive  understanding of  students’
engagement with MTFI.
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CHUONG 1: GIOI THIEU

1.1. B6i canh nghién ciru

Viéc day va hoc tiéng Anh nhu mot ngoai ngi
(TANN) da dugc vu tién tai Viét Nam ké tir thoi diém doi
moi kinh té nam 1986 (Sundkvist & Nguyen, 2020). Tleng
Anh 13 mén hoc bét budc tir tiéu hoc dén trung hoc phd
thong va dong thoi duoc coi 1a mot k§ ning then chdt & bac
dai hoc (Dang va cong su, 2013). Dy 4n Quéc gia vé Ngoai
ngir giai doan 2017-2025 nhin manh céc nd lyc ning cao
nang luc tiéng Anh. Tuy nhién, nhleu nguoi hoc Viét Nam,
ddc biét 1a trong ky nang viét, van gap khé khin (Bui &
Nguyen, 2016), diéu nay duoc phan anh qua diém sé thap
& phan viét trong ky thi IELTS (Test taker performance,
2023). Do d6, viéc cai thién k¥ ning viét van 1a nhiém vu
quan trong ddi voi cac nha gido duc va phat trién chinh sach.

Trén binh dién toan cau, viéc nang cao ky ning viét
cua nguoi hoc TANN da tré thanh trong tam nghién ctru cua
cac nha nghién ctru va nha gido duc (Crosthwaite va cong
su, 2022). Phan héi sira 161 bang van ban (PHSL), mét linh
vuc nghién ciru quan trong trong k¥ ning viét tiéng thir hai
(L2), d3 dugc ung dung nham cai thién chat luong viét va
hd tro phat trién ngdn ngir 1au dai (Allen & Mills, 2016).
Mic da PHSL c¢6 thé c6 hiéu qua trong viéc nang cao dd
chinh xac khi viét (Biber va cong su, 2011), phuong phap
nay ciing gip phai nhitng chi trich nhu phan hoi khong rd
rang (Ellis, 2009), stra 16i qua mirc (Lee, 2019) va han ché
trong viéc giam cac 1i ldp lai (Truscott, 2007). Bén canh
do, tinh kha thi cua PHSL trong céc 16p hoc dong nguoi hoc
va yéu cau vé thoi gian ddi voi gido vién van 1a nhirng thach
thirc déng ké (Lee, 2019).



1.2. Co sé nghién ciru

Vin miu nhu mot céng cu phan hdi (VMPH) di xuét
hién nhu mét phuong phap thay thé cho PHSL, bao gém ba
giai doan: viét 1an dau, so sanh bai viét dau véi van mau, va
viét lai. Khac véi PHSL, von tdp trung vao viéc stra 10i,
VMPH cung cép cac phan hdi tich cuc thong qua cac bai
mAu, gitp ngudi hoc phét trién nhan thirc siéu ngdn ngir,
tinh tu chu, va xu ly thong tin sau hon (Sachs & Polio,
2007). Phuong phap nay ciing tiét kiém thoi gian cho gido
vién va nang cao do chinh x4c trong bai viét ciia nguoi hoc
(Long, 2015). Tuy nhién, nghién ctru vé VMPH van con
han ché, cha yeu tap trung vao viét ty sy va it quan tAm dén
thé loai thuyét minh vén rat quan trong trong gido duc bac
dai hoc. Ngoai ra, it nghién ctru xem xét tac dong lau dai
ciia VMPH, su tham gia da chiéu cta nguol hoc, hodc viée
ap dung phuong phap nay trong cac bdi canh nhu & Viét
Nam. Do d6, can c6 nhirng nghién ciru sau hon dé giai quyét
nhitng khoang trong nay.

1.3. Muc dich va pham vi nghién ctru

Do d6, luan 4n nay nham giai quyét nhirng khoang
trng da néu bang cach kham pha tac dong cia VMPH d6i
v6i sy tham gia va chit luong bai viét ciia ngudi hoc TANN
& Viét Nam thong qua hai hoat dong viét thuyét minh twong
tu nhau. Pau tién, luan an hudéng dén viéc do luong muirc do
tham gia vé mit cam xuc, nhan thic va hanh vi cia nguoi
hoc TANN tai Vi¢t Nam khi str dung VMPH, ca trong tung
hoat dong viét va giira hai hoat dong viét. Thr hai, luan an
tap trung vao tac dong cia VMPH ddi voi chat luong viét
cuia nguoi hoc trong tung hoat dong viét, cling nhu xem x¢ét
liéu c6 su thay dbi dang ké nao gitta hai hoat dong viét hay
khong. Muc tiéu cudi cing 1a kham pha mdi quan hé gitta
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mirc do tham gia ctia ngudi hoc véi VMPH va két qua viét
bai viét, ca trong ting hoat dong va gitra hai hoat dong viét.

1.4. Cau héi nghién ciru

1. Nguoi hoc TANN tai Vi¢t Nam tuong tac voi VMPH
¢ muc dd nao trong tirng hoat dong va gitra hai hoat dong
viét thuyét minh twong tw nhau?

2. VMPH anh hudng dén chit luong vin ban cta nguoi
hoc TANN tai Viét Nam ¢ muc dd nao trong tung hoat dong
va gitra hai hoat dong viét thuyét minh tuong tu nhau?

3. Mitrc d¢ tham gia cua ngudi hoc TANN vo1 VMPH c6
moi lién h¢ nhu thé nao véi chat lugng bai viét trong ting
hoat dong va gilra hai hoat dong viét thuyét minh tuong tu
nhau?

CHUONG 2: TIEU LUAN TONG QUAN
2.1. Co sé 1y thuyét

2.1.1. Quan diém nhén thirc

Tir goc nhin nhan thire, VMPH duya trén Gia thuyét
Output (Swain, 1985) va Gia thuyét Noticing (Schmidt,
1990, 2001). Hai gia thuyét ndy nhdn manh rang viéc san
xuat ngon ngit (output) giip ngudi hoc nhan ra nhiing thiéu
sot, tim kiém va kiém tra giai phap, va xir 1y siéu ngon ngir
(Muranoi, 2007; Storch, 2008). VMPH hd tro qua trinh nay
thong qua ba giai doan: viét ban dau tién (san xuat ngon
ngtr va nhén ra khoang trbng), so sanh véi cac van mau (tiép
nhan thong tin va kiém tra gia thuyét), va viét lai bai (tich
hop cac dic diém da nhén ra). Quy trinh nay thiic day viéc
tiép nhan phan hoéi va hoc tiéng thir hai (L2) (Hanaoka,
2007; Izumi, 2013). Cac quan diém vin hoa — xi hoi sé
duoc thao luan tiép theo.
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2.1.2. Quan diém viin héa — xi hoi

Ly thuyét xa hoi — van hod xem viéc hoc 1a mot qua
trinh dugc trung gian vé mit xa hoi thong qua cac cong cu
va su tuong tac (Storch, 2018; Vygotsky, 1978). Trong céc
nhiém vu VMPH, ngudi hoc tuong tac v6i cac vin mau nhu
nhitng cong cu trung gian (cac tao phdm x3 hoi), tir d6 gitp
dinh hinh tu duy va hd tro qua trinh chi . O giai doan viét
lai, nguoi hoc viét lai vin ban mot cach doc 1ap, chuyén tir
giai doan so sanh c6 hudng dan sang viét doc 1ap.

2.2. Cac nghién ciru truée vé VMPH

2.2.1. Sy tham gia vao VMPH

Tham gia vé mat cam xuc dé cap dén phan Umg cam
xuc va thai 6 cua nguoi hoc d6i v6i phan hoi, bao gdm cac
yéu td cam xuc, gia tri va su quan tam (Ellis, 2010; Fan &
Xu, 2020). Cac nghién ctru vé sy tham gia cam x@c cia
nguoi hoc véi VMPH cho thiy ngudi hoc thudng co cam
xuc tich cuc va xem van mau rat hitu ich (vi dy, Hanaoka,
2007; Kang, 2020). Cac cong cu duogc st dung dé do luong
su tham gia cam xuc, chang han nhu bang hoi va thang do
dong luc, thuong don gian hoa qua muc khai ni€ém nay, chi
phan anh mét s6 khia canh han ché tai mot thoi diém. Trong
khi nghién ctru lau dai cua Luquin va Garcia Mayo (2025)
cung cap nhiing phat hién gia tri, nghién ctru nay chu yéu
tap trung vao ngudi hoc tré em trong cac hoat dong viét hop
tac. Nhitng hiéu biét vé su tham gia vaio VMPH cuia nguoi
hoc c4 nhan va tinh chét dong cua sy tham gia cam x0c van
con chua dugc kham pha.

Tham gia vé mat nhan thirc bao gom nhan thic va
hi€u bi€t ciia nguodi hoc vé phan hoéi, cadc hoat dong nhan
thirc nhu chién luge xur Iy thong tin, va cac chién lugce si€u
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nhén thirc nhu danh gid va xem xét lai thong tin (Han &
Hyland, 2015). Trong VMPH, sy tham gia nhan thic thé
hi€n qua viéc nguodi hoc hiéu va nhan ra cac dic diém trong
vin mau, thudng gan lién véi Gia thuyét Noticing (Schmidt,
1990). Cac nghién ctru chi ra rang ngudi hoc tap trung nhiéu
vao dic diém tir vung trong giai doan so sanh phan hoi, thé
hién qua céc cudc ddi thoai va ghi chu, luén vu tién tr vung
hon 1a ngit phap, ndéi dung hay to chire bai viét (vi du,
Hanaoka, 2007; Wu va cong su, 2023). Mac du tap trung
vao tir vung, cac khia canh ctia sy tham gia nhan thirc van
chua dugc nghién ctru ki ludng, nhat 1a khi nhitng kho khan
trong viéc hiéu vin mau c6 thé can tr¢ sy tham gia va hoc
tap. Nghién ctru tuong lai can giai quyet khoang tréng nay
dé cung cap cai nhin toan dién hon vé sy tham gia nhan thirc
cua nguoi hoc véi VMPH.

Tham gia v& mit hanh vi trong VMPH duoc do
luong thong qua cach nguoi hoc tich hop cac dac diém phan
hoi vao van ban da chinh sira, tap trung vao tiép nhan phan
héi. Cac nghién ctru déu cho thay nguoi hoc tap trung vao
tir vung trong giai doan viét lai, voi nhidu nguoi hoc tich
hop phan 16n cac dic diém tir vung ma ho nhén ra (vi dy,
Hanaoka, 2007). Tuy nhién, nghién ctu vé cac dic diém
nhan ra nhung khéng tich hop con han ché, trong khi nhiing
diém nay co6 thé cung cap thém nhitng hiéu biét vé chién
lugc chinh stra ciia ngudi hoc. Ngoai ra, hﬁu hét cac nghién
ctru hién nay tap trung vao hoat dong viét tu su, dan den
thiéu hiéu biét vé cach nguoi hoc tuong tac véi cac van mau
thuyét minh.



2.2.2. Anh hwéng ciia VMPH Ién chit lwong bai viét

CAF (B¢ phurc tap, dd chinh x4c va tr6i chay) 1a mot
khai niém da dién voi nhiéu chi sb hodc thanh phan khac
nhau (Norris & Ortega, 2009). Cach tiép can nay da duoc
chig minh 14 c6 thé danh gia toan dién chat lugng viét cua
nguoi hoc L2, dac biét 1a cac khia canh ngon ngir (Barrot &
Agdeppa, 2021). Cho dén nay, chi mot so it nghién ctu vé
VMPH c¢6 do ludng CAF tong thé trong cic vin ban cia
ngudi hoc L2 trong sudt cac giai doan viét (vi du, Lazaro-
Ibarrola, 2021; Luquin & Garcia Mayo). Cac nghién ctru
khac chi xem xét mot hodc hai thanh phan cua CAF. Vi dy,
Hamano-Bunce (2022) tap trung vao do phuc tap va do
chinh x4c, trong khi Criado va cong sy (2022) chi tap trung
vao khia canh tréi chay. Tuy nhién, két qua tir cic nghién
ctru ndy con khong dong nhat, dan dén kho khin trong viéc
rat ra két luan chic chin vé vai tro cia VMPH trong vi¢c
cai thién CAF & nguoi hoc L2.

Ngoai CAF, cac danh gia toan dién (holistic) va phan
tich (analytic) cing duoc str dung dé danh gia chat luong
viét cua nguoi hoc L2 trong cic nghién ctru vé VMPH.
Trong nhitng phuong phap nay, bai viét duge chdm diém
bang mot diém sb téng thé (Roothooft va cong sy, 2022)
hoic theo mot bang tiéu chi bao gdbm bén tiéu chi chinh nhu
n6i dung, t6 chirc, ngit phap va tir vung (Kang, 2020, 2022).
Khac v6i CAF, von c6 thé duge do luong thi cong hoic tu
dong thong qua cac cong cu di duoc thiét 1ap, viéc danh gia
toan di€n va phan tich thuong duoc thyc hién thu cong boi
cac giam khao. Do d6, it nhat hai giam khao nén danh gia
mdi ban nhép, va cac kiém dinh d6 tin cdy giita giam khao
can duoc tién hanh dé giam thiéu tinh chu quan trong viéc
cham diém (Wu va cong su, 2023).

6



2.3. M6i quan hé giira sw tham gia va chat lwong viét

Su tham gia ctia ngudi hoc 1a mét chi s6 du doan ddi
v6i thanh tich hoc tip, bao gom ca trong viét tiéng thir hai
(L2), noi ma murc d tham gia nhan thirc cao hon c6 thé dan
dén chat luong van ban t6t hon (Dao va cong su, 2021). Tuy
nhién, hién van chua c6 nghién ctru nao khao sat moi quan
hé giita sy tham gia da chiéu cta ngudi hoc va VMPH d6i
v6i chit lugng bai viét. Trong khi Kang (2023a) tim thay
mbi lién hé tich cuc gitra nhan thirc ctia ngudi hoc TANN
Han Quéc vé VMPH va chét lugng bai luan nghi luan, diéu
nay chi dugc ghi nhan véi cing mot chii dé viét. Do d6, can
c6 nghién curu nham xem xét tinh da dién cta sy tham gia
va tac dong cua no ddi voi chat lugng van ban cua ngudi
hoc thong qua cac hoat dong viét sir dung VMPH.

CHUONG 3: PHUONG PHAP NGHIEN CUU

3.1. Ngir canh va nguwoi tham gia

Nghién ciru nay duoc thuc hién tai mdt truong dai
hoc tu thuc & mién Nam Viét Nam, noi tat ca sinh vién dugc
yéu cau dat trinh do tiéng Anh B2, dira theo Khung Tham
Chiéu Chung Chau Au cho Ngon Ngit hay CEFR, trudc khi
bat ddu cac mon hoc chuyén nganh. Nhiing sinh vién chua
dap tmg yéu ciu nay s& duoc ghi danh vao cac khoa hoc
Tiéng Anh Du bi, tip trung vao cac ky ning doc, ndi va viét.
Nghién ctru bao gdm 68 sinh vién nim nhat (54 nam, 14
nit), v6i do tudi trung binh 1a 18,2 tudi, va hoc tiéng Anh
dugc trung binh 9,88 nam. Ngudi tham gia c6 trinh do
chung 1a B1 (CEFR). Quy mé mau dugc x4c dinh thong qua
G*Power 3.1, cho thy t6i thiéu 54 nguoi tham gia 1a can
thiét, va tat ca nguoi tham gia déu tu nguyén tham gia
nghién ctru véi sy dong y thong tin. Nghién ctru dién ra
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trong khoa hoc Tleng Anh Dy bi keo dai bay tuan, bao gdm
31,5 gio hudng dan viét, nhdm nang cao kha ning viét doan
van thuyét minh mét cach hiéu qua cua sinh vién.

3.2. Phwong phap

Nghién ctru nay ap dung phuong phap hon hop theo
trinh ty giai thich, két hop thu thap va phan tich ca dir liéu
dinh tinh 14n dinh luong nham giai quyét cac cau hoi nghién
ctru mot cach phu hop va toan dién hon (Johnson va cong
su, 2007).

3.3. Thiét ké

Nghién ctru nay st dung thiét ké ban thuc nghiém
v6i hai nhom: nhém so sanh (SS) va nhom thyc nghiém
(TN), thuc hi¢n qua ba giai doan (soan thdo, so sanh, viét
lai). Thiét ké nay kiém soat anh hudéng cia chuong trinh
hoc va vi¢c lap lai hoat dong, déng thoi phan nhém ngau
nhién. Nhom TN so sanh bai viét ciia ho véi van mau, trong
khi nhém SS 1dp lai hoat dong ma khong nhan phan hdi.
Viéc chon viét ca4 nhan nham dam bao danh giad chinh xac
va phi hop véi yéu cau khoa hoc. Chi méot van miu duoc
str dung dé giam tai 4p luc nhan thirc va giam thiéu sy bién
thién trong dir li¢u. Nghién ctru theo phuwong phap qua
trinh-san phim, xem xét ca qu4 trinh viét 1an san pham cubi
cung, v6i hai hoat dong str dung cac dé bai khac nhau.

3.4. Cong cu nghién ctru

Trudc khi nghién ctru bat dau, ngudi tham gia hoan
thanh bang cau hoi 1y lich c4 nhan. Cac dé bai viét dugc
thiét ké dua trén Savage va Shefiei (2012) va cac chu dé
ctia khoa hoc, dong thoi dugc hai gido vién co kinh nghiém
danh gia vé tinh hop 18 ndi dung. Viét thuyét minh dugc
chon do tinh phu hop véi gido duc bac cao va chuong trinh
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khoéa hoc. Mot bang tiéu chi chidm diém dugc diéu chinh tir
Kang (2020, 2022) duogc st dung dé chdm diém viét, tap
trung vao ndi dung, tir vung, ngit phap va t6 chirc bai viét.
Hai vin miu dugc soan thao, duoc danh gia vé chat luong
va tinh phu hop voi nguoi tham gia. Trong giai doan dau,
nguoi tham gia ghi lai cac van dé gip phai trong viét bang
phiéu Nhiing dic diém van dé dugc nhan ra (PFN). Trong
giai doan so sanh, nhém TN so sanh ban nhap véi vin mau,
ddng thoi hoan thanh phiéu ghi chi. Sy tham gia cam xtc
cua nguoi hoc dugc do luong thong qua bang cau héi danh
gié va phong van ban cau trac. Tham gia nhan thirc va hanh
viduoc danh gia thong qua van ban, phiéu ghi cht va phong
van ban ciu trac. Mudi nguoi tham gia nhom TN duoc
phong van dé kham pha nhan thirc cia ho vé VMPH va tac
dong cua n6 dbi vai chat lugng viét ciing nhu sy tham gia.

3.5. Quy trinh thu dir liéu

Thu thap dir liéu, dugc thuc hién trong bay tudn, bao
gom hai hoat dong viét. Trong Hoat dong 1 (tuan 2-4),
ngudi tham gia hoan thanh bai kiém tra dau vé viét véi dé
tai cac gidi phap cho tinh trang xa rac va ghi cht nhiing kho
khan minh gap phai. Sau do, nhom TN so sanh ban nhép
ctia ho v6i van mau va hoan thanh phiéu so sanh. K& tiép,
hai nhom déu hoan thanh bai kiém tra sau. Nhém TN ciing
hoan thanh bang cau hoi danh gia sy tham gia cam xtc va
tham gia phong van ban ciu tric. Hoat dong 2 (tuan 5-7)
t1en hanh theo quy trinh tuong tu, nhung voi mot de bai méi
vé cac giai phap chdéng bién do6i khi hau toan cau. Phiéu
PFN khéng dugc s dung trong Hoat dong 2, va muoi
nguoi trong nhom TN tham gia phong van. Moi hoat dong
viét duoc gidin cach mot tudn nham giam thiéu anh hudng
cua viéc ghi nhé ndi dung trudc.
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3.6. Phan tich dir li¢u

Trong nghién ctru nay, c¢6 hai bd dir li€u, twong ing
v6i hai hoat dong viét. Mdi bo bao gém 136 van ban viét,
35 phiéu so sanh, 35 bang cau hoi su tham gia cam xuc, va
10 doan phong van. Ngoai ra, trong hoat dong 1 con c6 68
phiéu PEN ghi lai cic van dé ban dau cta ngudi hoc trong
viéc viét doan van, cling v6i 68 bang cau hoi 1y lich c4 nhan.
Dt liéu dugc phan tich dinh lugng va/hodc dinh tinh, trong
d6 dir 1i€u dinh tinh dugc sir dung dé xéac thuc cac két qua
dinh luong.

CHUONG 4: KET QUA NGHIEN CUU

4.1. Sy tham gia caa nguwoi hoc vao VMPH trong va
giira cac hoat dong viét

Nhin chung, sy tham gia ctia nguoi hoc véi VMPH
vira phtrc tap vira mang tinh dong, véi cadc xu hudng khac
nhau trong céac khia canh cam xuc, nhan thirc va hanh vi
thay doi theo thoi gian. Trudc hét, sy tham gia cam xuc
trong mdi hoat dong déu tich cuc, v6i su cai thién dang ké
vé cam xuc, sy san sang va gia tri cam nhan tr hoat dong
mot sang hoat dong hai.

Thi hai, sy tham gia nhén thirc twong d6i gitt 6n dinh
giita hai hoat dong, véi ngudi hoc chi yéu tap trung vao cac
dic diém lién quan dén noi dung va to chirc bai viét. Tuy
nhién, nguoi hoc hiéu van mau th hai tdt hon mau th nhét,
cho thdy mirc d6 tham gia nhan thirc cao hon.

Thir ba, sy tham gia hanh vi, ciing tap trung vao noi
dung va to chirc bai viét trong mdi hoat dong, cho thay sy
giam dang ké qua hai hoat dong viét. Ba khia canh ciia su
tham gia nay duoc phat hién c6 mébi quan hé twong tac lan
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nhau trong ca hai nhi€ém vy, v6i sy tham gia nhan thirc anh
huong dén sy tham gia cam xtic theo mot cach phuec tap. Su
tham gia nhén thtc ciing tic dong dén su tham gia hanh vi,
va su tham gia hanh vi lai anh hudéng sy tham gia cam xuc.
4.2. Anh hwéng ciia VMPH Ién chit lwong bai viét
trong va giira cac hoat dong viét

Nhin chung, théng qua phan tich chit lwong vin ban
ctia cac doan vin trong va giira hai hoat dong viét, hai két
qua chinh dugc rat ra. Thir nhat, VMPH c6 thé hiéu qua
trong viéc nang cao ndi dung, td chirc va diém tong thé cua
nhom TN trong timg hoat dong viét. Tuy nhién, cac chi sb
CAF khong cho thiy su thay doi co y nghia thong ké. Thir
hai, VMPH dudng nhu khong c6 tic dong dang ké dén chét
luong viét cia nhom TN gilra cac hoat dong viét. Mac du
diém tang vé tir vung (tir bai viét 1 sang bai viét 2) va mot
s6 chi s Iuu loat (tir bai viét 1 sang bai viét 3) co thé dugc
cai thién, nhung nhiing tién bd nay khong nhit quan giira
cac bai viét khac nhau. Do d6, VMPH dudng nhu chi tac
dong tich cuc dén mot s6 khia canh chon loc ctia chit lugng
van ban clia ngudi hoc, dic biét 1 trén cac chi sd phan tich
(analytic measures), va hiéu qua nay rd rét hon ¢ cac ban
nhap viét lai cung dé tai so véi cac ban viét dung dé tai méi.

4.3. M6i quan hé giira sy tham gia va chat lwong bai
viét trong va giira cac hoat dong viét

Nhin chung, mdi quan hé giira sy tham gia cta ngudi
hoc v6i VMPH va chét luong bai viét duong nhu vira phic
tap vira mang tinh dong. Méc du khong co moi lién hé co y
nghia thong ke glua cac blen nay trong hoat dong mot,
nhung mot sé mdi lién hé xuét hién trong hoat dong hai: sur
tham gia cam xuc dy doan ti€u cuc ddi véi luu loat, sy tham
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gia nhan thirc tac dong tich cuc dén diém tong thé va diém
t6 chirc. Xét trén ca hai hoat dong viét, su tham gia nhan
thie du doan tich cuc diém tir vung va diém td chuc, trong
khi sy tham gia hanh vi 14 yéu td du doan tich cuc quan
trong dbi voi diém ndi dung va t6 chic.

CHUONG 5: THAO LUAN

5.1. Su tham gia cua nguoi hoc vao VMPH

Trong hoat dong mdt, ngudi hoc TANN thé hién su
tham gia da dang vé1i VMPH, trong d6 su tham gia cam xuc
chu yéu tich cuc, khi nguoi hoc nhan thiy vin mau hitu ich
nhung d6i khi cam thiy bi qué tai. Sy tham gia nhan thuc
va hanh vi ban dau tip trung vao van dé tir vung, sau do
chuyén sang ndi dung va to chirc bai viét, diéu nay khac voi
két qua nghién ctru vé hoat dong tu sy (Baleghizadeh &
Arab, 2011). D6 13 rang cua vin mau va ban chit cia hoat
dong dd anh huéng dén nhitng chuyén dbi nay, trong khi
ngit phap nhan duoc it su cht y nhat. Trong hoat dong hai,
su tham gia cam x1ic van tich cyuc, nhung ngudi hoc bao cdo
cam thiy bi qua tai trong giai doan viét lai, phu hop véi cac
nghién ctru trudc day (Nguyen & Le, 2022). Cac mo hinh
tham gia nhan thirc va hanh vi van 6n dinh, vé&i su giam nhe
vé téng s6 dic diém duge nhén ra va tich hop, co thé do su
quen thudc véi hoat dong (Qiu & Lo, 2017). Nhitng phat
hién nay nhan manh tinh phirc tap va tuong tac 1an nhau cta
su tham gia, dong thoi hd trg cho viée ap dung cach tiép
can da chiéu dbi véi VMPH (Fan & Xu, 2020; Zhang &
Gao, 2024).
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5.2. Anh hwéng cia VMPH Ién chét lwong bai viét

Nghién ctru cho thdy, trong hoat dong mot, VMPH
dan dén nhirng cai thién tich cuc nhung khong c6 ¥ nghia
thong ké vé do phirc tap ct phap va luu loat, phit hop voi
cac nghién cuu trudc day (Lazaro-Ibarrola, 2021), nhung
khong c6 cai thién dang ké vé d6 phuc tap tir vung, do chinh
xéac hay ngit phap, phu hop véi ban chat tap trung vao y
nghia cua hoat dong (Kang, 2020). Nhom TN vuoet trdi hon
nhom SS vé ndi dung, tir vung, to chue va chét luong tong
thé, trong khi ngi phap van la yéu t6 nhan duoc it cha y
hon (Kang, 2020). Két qua cia hoat dong hai phan 4nh
tuong tu nhu hoat dong mot, khong co6 sy khac biét dang ke
gitta cac nhom vé cac chi s6 CAF, nhung nhom TN van
vuot trdi hon nhom SS vé ndi dung va to chirc (Luquin &
Garcia Mayo, 2024). Nhing phat hién nay goi y rang
VMPH c6 thé cai thién k¥ nang viét thuyet minh cua nguoi
hoc TANN, dic biét vé noi dung va td chirc, dong thoi nhan
manh can mot cach tiép can can bang hon, tich hop ca hinh
thirc va y nghia (Garcia Mayo & Loidi Labandibar, 2017),
va can thém cac nghién ctru dé kham pha tac dong lau dai.
5.3. M6i quan hé giira sy tham gia va chat lwong bai
viét

Trong hoat dong mot, khong phat hién mbi twong
quan dang ké nao giita sy tham gia v6i VMPH va chét
lugng van ban. biéu nay co thé do diéu kién kiém tra, viéc
str dung ghi cht dé ghi nhén nhan thirc, nhu cau phan loai
cac FN va FNI tinh vi hon, cling nhu cac khac biét ¢4 nhan
nhu tri nhé 1am viéc va vén tir vung. Méc du vay, phan tich
van ban viét va phong van cho thiy sy tham gia véi VMPH
van cai thién chit lugng van ban. Trong hoat dong hai, su
tham gia nhan thirc v&i phan hdi ¢6 lién quan dang ké dén
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viéc cai thién chat lugng, ndi dung va t6 chirc bai viét, phu
hop vai nghién ctru cua Coyle va cong su (2018), trong khi
su tham gia cam xuc khong cho thdy mdi quan hé dang ké,
trai nguoc vaoi két qua cua Kang (2023a). Nhing phat hién
nay nhan manh tinh phtc tap cia VMPH va anh huéng ctia
cac khac biét ca nhén, cho thiy su tham gia c6 thé khong
phai lic nao ciing dy doan chinh x4c chat luong viét, co thé
do tinh linh hoat va thay di theo thoi gian cta sy tham gia
(Zhang & Gao, 2024).

CHUONG 6: KET LUAN VA KIEN NGHI
6.1. Tém tit két qua

Nghién ctru hién tai nham kham phé tic dong cua
VMPH d6i voi su tham gia va chat lugng vin ban cia ngudi
hoc TANN. Muc dich thir cfip la xem xét li¢u sy tham gia
ctia ngudi hoc voi VMPH c6 lién quan dén chit luong bai
viét hay khong. Dé c6 cai nhin siu hon vé tac dong cta
VMPH, mét phuong phap hon hop da duoc ap dung, bao
gdm hai hoat dong viét thuyét minh twong tu trong thoi gian
bay tun, mdi hoat dong theo quy trinh ba giai doan. 68 sinh
vién TANN Viét Nam tai mdt truong dai hoc tu thuc dugce
tuyén chon, dugc phan vao nhém SS va nhom TN. Nhiéu
ngudn dir liéu, bao gdm bang cau hoi, phiéu ghi chi, vin
ban viét va phong van ban cau trac, dugc st dung nham
cung cap hiéu biét sdu sic hon vé qua trinh va san pham
viét clia nguoi hoc. Pac biét, di li¢u dinh tinh dugc st dung
dé xac thuc cac két qua dinh luong, giup ting do tin cay cia
két qua thu duoc.

Mot s6 phat hién chinh di xuit hién trong va giita
hai hoat dong viét. Tra 101 cau hoi nghién ctru thur nhat,
nghién ctru cho thay sy tham gia cam xuc ctia nguoi hoc
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véi VMPH 14 tich cuc ¢ ca hai hoat dong. Vé su tham gia
nhan thirc va hanh vi, nguoi hoc ¢6 xu hudng tap trung vao
cac dic diém toan cuc (nd1 dung, td chtrc) hon 1a cac dac
diém cyc bo (tir vung, ngir phap) tir cac vin mau. Xét trén
cac hoat dong, sy tham gia cam x1c gia tang, trong khi su
tham gia nhan thic duy tri 6n dinh va sy tham gia hanh vi
giam xudng. Ba khia canh cta su tham gia duoc ghi nhan
1a c6 médi lién hé véi nhau trong ca hai hoat dong. Nhiing
xu huéng nay thé hién tinh chat phuc tap, da dién va dong
cua su tham gia, phu hgp voi cac nghién clru trude day
(Zhang & Gao, 2024; Zhang & Hyland, 2022). Nhirng phat
hién nay lam sang t6 cach ngudi hoc L2 tham gia vé mat
cam xuc, nhan thirc va hanh vi vo1 VMPH, cach su tham
gia nay c6 thé thay doi giita cac hoat dong viét, cling nhu
mdi quan hé lién két giita ba khia canh — céc linh vuc con
it dugc nghién ctu trong tai liéu hién co.

Vé cau hoi nghién ciru thir hai, nghién ciru cho thay
VMPH c6 thé nang cao chét lugng van ban cua nguoi hoc,
dic biét 1a vé ndi dung va td chirc trong cac ban nhap da
chinh stra vi mirc 46 anh huong trung binh, mac du khong
nhat quan giita cac hoat dong viét khac nhau. Tuy nhién,
céc cai thién vé cac chi sb d6 phuc tap va do chinh xac cting
nhu diém ngir phap trong va gitra cac hoat dong la rat han
ché. Piém tang vé tir vung va luu loat duong nhu phy thude
vao hoat dong. Nhiing két qua ndy mo rong cac nghién ctru
trude ddy, von chi yéu tip trung vao viét ty su va danh gia
chat lugng vin ban chi bang CAF hoic d4nh gia phan tich
trong mot hoat dong duy nhat, bang cach cung cip bang
chung thuc nghiém vé tac dong cua VMPH d6i v0i hiéu
suat viét ciia ngudi hoc L2 ca vé CAF 1an cac chi s phan
tich trong hai hoat dong viét.
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Vé cau hoi nghién ctru thir ba, sy tham gia cia nguoi
hoc v&61 VMPH trong hoat dong mot khong dy doan duogc
chat luong van ban, nhung nhiéu méi lién hé muc trung
binh xuét hién trong hoat dong hai va tir hoat dong mét sang
hoat dong hai (giai doan soan thao). Nhirng phat hién nay
phan anh tinh chat phuc tap va dong cua sy tham gia, von
khong luén chuyén hoa ddng nhat thanh chat luong vin ban,
dong thoi gop phan giai quyét khoang trong trong tai liéu
hién c6 vé& mdi quan hé giita sy tham gia ctia ngudi hoc L2
va chat luong vin ban trong va giita cac hoat dong viét
thuyét minh. Pang cht y, bén canh sy tham gia, ¢ thé ton
tai su khac biét vé cach ngudi hoc xir 1y va hudng loi tir
VMPH, nh4n manh tim quan trong cua vi¢c xem Xét cac
khéac biét ca nhan (vi du: tri nhd [am viée, nang luc phan
tich) khi giai thich tac dong cua phuong phap giang day nay.

6.2. Cac dong gop cua nghién ciru
6.2.1. Céac déng gép vé mit ly thuyét

V& mit 1y thuyét, nghién ctru hién tai dong gop giai
quyét khoang trong trong tai liéu vé VMPH, dic biét 14 tac
dong cua nd d6i voi su tham gia da chiéu cia ngudi hoc
TANN va chét luong vin ban trong hai hoat dong viét
thuyét minh. Nghién ctru nay cung c6 thém viéc ap dung ca
quan diém nhan thuc va quan diém x3 hoi-van hoéa, dugc
goi 1a quan diém xd hoi-nhan thuc (socio-cognitive
perspectives, xem Batstone, 2010), trong viéc hiéu vé
VMPH bang céch cung cép bang chung thye nghiém réng
phwong phap giang day nay co thé thiic day sy tham gia va
phat trién k¥ nang viét qua ca hai quan diém. Thuec té, viéc
hoc ngdn ngir, von bao gom cac khia canh cam xuc, nhan
thirc va hanh vi, vén di c6 tinh chét xi hoi (Mercer, 2019).
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Tuy nhién, déng gop 1y thuyét ciia nghién ctru nay
van tén tai mot han ché dang luu y. Vi chi st dung mét van
ban mau duoc cung cip dong loat cho tit ca sinh vién, nén
muc do ho trg' ma vdn mau mang lai kho co thé dap u ing day
da nhu cau phat trién da dang cua timg nguoi hoc, von la
nguyén tic cot 16i cua thuyét vin hoa-xa hoi. Do d6, cach
thtre trién khai can thiép co thé chua phan anh tron ven
nhimg nguyén ly van hoa-xa hoi lam nén tang cho khung ly
thuyét. Piéu nay khong lam giam gia tri cua cac két qua
nghién ctru, nhung cho thiy rang tiém ning vin hod — xi
hoi cia VMPH c¢6 thé chua duoc khai thac day du. Cac
nghién ctru tiép theo c6 thé mé rong cong trinh nay bang
cach tich hop nhirng dang hd trg duoc diéu chinh theo dic
diém timg ngudi hoc, phu hop hon v6i nhan manh cta
thuyét van hoa-xa hoi vé tinh c4 nhan hoa, hodc béng cach
van dung thém cac khung 1y thuyét khac dé mo ta toan dién
hon s phat trién k§ ning viét cua ngudoi hoc.

6.2.2. Cac déng gép vé mit phwong phap

Du 4n hién tai giai quyét nhitng han ché vé phuong
phap trong cac nghién ctru trudc day, dong thoi cung cap
c4i nhin toan dién hon vé hiéu qua ciia VMPH. Trong khi
da s ‘nghién ctru trudce tap trung vao nguoi hoc TANN tre
va Vlet tu su, nghién cru ndy nhim dén sinh vién dai hoc
va viét thuyét minh. Ngoai ra, cac nghién ciru trude thuong
sir dung thoi gian lam bai pretest va posttest khong dong
nhit (vi du: 35 phut & giai doan mot va 20 phut & giai doan
ba trong Wu va cong su, 2023), diéu nay co thé anh huong
dén d6 tin cdy va tinh hop 1¢ cia két qua. Dé tang tinh nhat
quan, nghién ctru hién tai str dung thoi lwong dong nhét 25
phut cho ca hai bai kiém tra. Hon nita, nghién cru VMPH
trude day thuong bo qua viée thir nghiém vin mau, st dung
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phong van, bao co kich thudc hiéu Gng, va xac dinh sy
tuong dong giira bai viét soan thao va mau. Nghién ciru nay
giai quyet nhirng khoang tréng trén bang cach thir nghiém
van mau mot cach can than, st dung phong van ban ciu
tric, bao cdo kich thudc hiéu ung khi phu hgp, va ghi nhan
ca cac FN khéc biét 1an twong dong trong giai doan so sanh.

6.2.3. Céac déng gép vé mit su pham

V& mit su pham, nghién ctru khuyén nghi rang gido
vién nén ap dung VMPH trong cac 16p viét L2, vi phuong
phap ndy co thé gop phan thuc day tinh ty chii va nhan thirc
siéu ngdn ngir ctia nguoi hoc, ddng thoi hudng su chi ¥ cta
nguoi hoc vao cac dac diém toan cuc nhu noi dung va td
chtrc bai viét. Tuy nhién, can luu y rang VMPH nén dugc
sir dung nhu mot phuong phap bd sung, khong thay thé cac
hinh thtrc phan héi khac. Nghia 13, dé thac day cac khia
canh cuc b (tir vung, ngir phap) cua viée Vlet c6 thé can
giang day tryc tlep hon hodc ap dung phan mém danh gia
viét tu dong. Pé t6i vu hoa viée sir dung VMPH hi€u qua
trong 16p viét, quy trinh sau dwoc khuyén nghi. Gido vién
nén soan thao hodc tim c4c vin ban mau phu hop véi nguoi
hoc muc ti€u, vi kha nang hiéu duogc van ban c6 thé anh
huéng dén qua trinh nhan thic cia ngudi hoc, diéu nay
dugc phat hién co mbi quan h¢ voi sy tham gia cdm xuc va
hanh vi. Dé dat dugc diéu nay, gido vién can xem xét can
than cac thé loai viét, trinh do cua nguoi hoc, klen thirc
trude d6 (vi du: sy quen thude voi chu dé) va yéu cau cua
khoa hoc. Van ban mau nén dugc danh gié k¥ ludng va thi
nghiém trudc khi dwa cho ngudi hoc dé dam bao tinh dang
tin c@y va gia tri ndi dung. Cac budc nay rat quan trong dé
dam bdo van ban mau c6 kha nang thic day ca cac khia
canh téng thé (su lién quan cua cha dé, t6 chuc) va céc khia
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canh cuc bg (tr vung) ctia viét. Thir hai, nguoi hoc nén dugc
yéu cau viét ban nhap cla riéng minh ma khoéng st dung
bét ky cong cy hay tai liéu ndo nham thuc day dau ra cia
ho va xé4c dinh cac van dé viét ma ho c6 thé gap phai. Thi
ba, viéc nhidn manh vé mit van ban (vi du: gach chan, in
dam), hudng dan rd rang va/hodc giai thich chi tiét vé cac
hinh thirc ngon ngit hodc dic diém tu tir muc tiéu cé thé
duoc tich hop vao vian ban mau dé thu hat sy cha y cia
ngudi hoc. Sau khi nguoi hoc ghi chl ¢4 nhan trong giai
doan so sanh, giao vién co thé t6 chirc thao luan theo cap
hodc nhém vé vin ban mau nhiam thac ddy viéc nhan dién
chi tiét hon va/hodc dat cau hoi dé kich thich twong tac cia
ngudi hoc. Nhitng cudc trao d6i ndy c6 thé hd trg qua trinh
hoc tap va cung cap su hd tro co hé théng dé gitip ngudi
hoc ap dung cac dac dlem trong van ban mau. Thur tu, nguoi
hoc c6 thé dugc yéu cau viét mot bai phan anh ngan veé viéc
lidu cac vin ban mau co giup giai quyét cac van dé ban dau
cua ho, tinh hiru ich cua cong cu nay, cling nhu cac kho
khin hodc dé xuat dé cai thién hoat dong. Qua trinh nay hd
trg ca danh gid nhu hoc tap (nguoi hoc theo doi va phan a&nh
tién trinh ctia minh) va danh gia dé hoc tap (phan hoi hudng
dan cai thién tiép theo).

Pang chu ¥, mic du ngudi hoc 6 thé thé hién thai
do tich cuc dbi véi VMPH va tham gia tich cyc vao qua
trinh ndy, sy tham gia ctia ho khong nén dugce coi 1a chi sb
vé chét lvong vin ban. Diéu nay 1a do su tham gia c6 thé
thay d01 va khong phai lic nao ciing dy doan chinh xac hiéu
suét viét. Twong tur, sy bién doi vé chat lugng van ban giira
cac nhiém vu viét 1a phd bién trong ngdn ngir thir hai va
khong nén dugc hiéu nhu mot dau hiéu dang lo ngai. Thay
vao d6, can to chirc luyén tap thuong xuyén va ting cuong
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tiép xtic v6i VMPH dé dat duoc két qua viét tot hon. Voi
su phat trién nhanh chong cua cong nghé, gido vién co thé
két hop VMPH véi phan mém danh gia viét tw dong (vi du:
Criterion, Grammarly, Pigai) de thuc day ca cac khia canh
tong thé va cuc bo cua viét, tir d6 t6i vu hoa chat luong van
ban cua nguoi hoc.

Péi véi nhitng ngudi phat trién tai lidu, viée thiét ké
va téng hop danh sach céac van mau phu hop voi trinh do
muyc tiéu ctia khoa hoc cung cip ngudn tai nguyén quy gia
cho gido vién, tiét ki¢m thoi gian va cung cap tham chleu
1d rang vé tiéu chuan viét myc tiéu. Ngoai ra, hudéng din vé
cach phan tich va tich hop van mau vao cac hoat dong 16p
hoc can duge néu rd dé hd tro gido vién trién khai hiéu qua.

Dbi véi ngudi hoc, ho can dugc cung cip huéng dan
rd rang vé cach sir dung vin mau nhu mét hinh thirc phan
hoi. Néu gip khé khin trong viéc hiéu mau, nguoi hoc nén
duoc khuyén khich héi gido vién dé lam rd, vi hiéu 1am co
thé can tro viéc xur ly phan hédi hiéu qua. Hon nira, ngudi
hoc can nhan thirc tim quan trong cua viéc nhén dién cac
dic diém chinh trong vin mau va dugc khuyén khich dién
dat cic quan sat ctia minh, bing vin ban hoic 161 n6i. Cubi
cung, ngudi hoc can hiéu raing VMPH nhiam muc dich so
sanh, khong phai sao chép truc tiép, dé tranh cac van dé lién
quan dén dao vin.

6.3. Cac han ché va dé xuit cho nghién ciru twong lai
Nghién ctru hi¢n tai cé mot s6 han ché c6 thé dugc
khic phuc trong cac nghién ctru turong lai. Thir nhat, mic
du viéc sir dung mot van ban mau c6 thé cho phép phan tich
tap trung va kiém soat sy tham gia ciia ngudi hoc voi
VMPH ciing nhu chét luong vin ban cia ho ma khong gay
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ra sy bién doi gitta cac mau, dong thoi gidm tac dong tiém
tang cua tri nhé 1am viée, cac nghién ctru twong lai co thé
kham phé viéc sir dung hai hodc nhiéu vin ban miu giai
thich dé kiém tra anh hudéng cia ngudn dau vao da dang
hon. Thtr hai, do gidi han vé thoi gian, lich hoc va nguén
luc tai dia diém nghién ctru, chi hai nhi¢ém vu viét duge st
dung, do d6 chi cho thdy anh huéng ngin han cia VMPH.
Céc can thiép kéo dai hon va cac lan gap lai v6i VMPH c6
thé duogc ap dung dé kham pha anh hudéng cta cong cu phan
hoi nay theo thoi gian. Thir ba, & do cht luvgng vin ban,
nghién ctru hién tai di ap dung dinh dang diéu kién kiém
tra, han ché viéc sir dung tai liéu bo sung hodc thao luén,
diéu nay c6 thé 1am giéi han cac chién lwvge ma ngudi hoc
stt dung dé xir 1y phan hoi va sira d6i ban nhap ban dau.
Nghién ctru bo sung co thé can loai bo nhing rio can nay
dé kiém tra sy tham gia cia nguodi hoc mot cach tu nhién va
toan dién hon (cho dung cong cy, c6 hd tro tir gido vién).
Thtr tu, mac du nghién ctiru hién tai da xem xét cac dac diém
chua dugc két hop, nhung chua diéu tra cac yéu to tiém an
dan dén viéc nhitng dic diém nay khong dugc két hop. Do
do, nghién ctru twong lai c6 thé kham pha 1y do tai sao nguoi
hoc khong ap dung mot sO dac dlem nhat dinh, tir 46 cung
cap hiéu biét quy gia vé su phat trién ngdn ngit trung gian
ctia nhitng yéu t6 nay. Thir nam, dé duy tri tinh x4c thuc
sinh thai, nhom SS thdo luan cho bai tap néi & budc thir hai
thay vi thuc hién hoat dong viét, c6 thé phén nao tac dong
dén két qua. Mac du lya chon thiét ké nay phan anh thyc
tién 16p hoc thuc t€, cac nghién ctru twong lai ¢6 thé can
nhic dong bo hoa yéu cau nhan thic va phuong thirc hoat
dong gitra cac nhom trong giai doan nay dé giam thiéu cac
anh hudng bén ngoai tiém tang. Thtr sau, mic du ca hai
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nhiém vu viét déu cung mot chu dé rong (cac van dé moi
truong), nhung yéu cau cu thé cua timg bai (van dé xa rac
¢ hoat dong viét 1 va nhiét do gia tang ¢ hoat dong viét 2)
c6 su khac biét nhat dinh, diéu nay c6 thé da anh huong dén
bai viét ctia ngudi tham gia. Han ché nay c6 thé dugc khac
phuc trong cac nghién ctru twong lai bang cach do luong
mitc d6 quen thudc cta ngudi hoc v6i chii dé va xem day
nhu mot bién trung gian. Thir bdy, do nhitng han ché thuc
té vé ngudn lyc (vi du: gidi han thoi gian, sé lwong ngudi
ma hoa san c6, va sy mét moi ciia ngudi ma hoa), chi mot
phan dit liéu (khoang 11%—18%) dwoc ma hoa kép. Mic du
mirc ma hoa kép nay da giup dam bao tinh nhat quan trong
qué trinh ma hoéa va ciing dugc st dung trong cac nghién
ctru trudce do (vi du: Xu et al., 2023), cac nghién ciru tuong
lai c6 thé ting do tin cdy bang cach nang cao ty 1& dit liéu
dugc ma hoéa kép va thuc hién céc kiém tra dd tin cdy sau
khi mi héa. Cudi cung, phuong phap chon miu thuén tién
duoc str dung trong nghién ctru nay co thé 1am han ché tinh
dai dién ctia mau; do d0, cac nghién ciru trong twong lai nén
sit dung phuong phap chon miu ngiu nhién dé ting kha
ning khai quat hoa cta két qua nghién ciru.

Viéc 13p lai nghién ctru ndy véi nhitng diéu chinh
dwra trén cac han ché néu trén s& giup xac nhan cac két qua
hién tai, ting cuong kha nang khai quat hoa, va lam ro cac
co ché ma qua d6 VMPH anh huong dén muc d6 tham gia
ctia ngudi hoc va chét luong viét biang ngdn ngir thir hai.
Pic biét, cac nghién ctru trong tuong lai co thé sir dung c&
mau 16n hon & nhiéu trinh d6 va co s& dao tao khac nhau,
déng thot str dung nhiéu nhiém vu viét hon, dam bao su
turong dong chit ch& hon giita cac nhom, va tién hanh kiém
tra mirc d6 tuan tha quy trinh trién khai (vi du: sir dung bang
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ki€ém c6 cau truc do nha nghién ctru va’/hodc nguoi quan sat
ddc 1ap hoan thanh).

Tiép theo, cac yéu to lién quan dén ngudi hoc, ching
han nhu trinh d9, tri nhé lam viéc, kha nang phan tich va su
quen thudc vai chu dé, co thé duoc khao sat dé xac dinh
cach ching trung gian phan ing cua nguoi hoc véi VMPH
va hinh thanh ca sy tham gia 1an két qua viét, dic biét khi
xét dén vai trd quan trong cua chung trong viéc hoc ngén
nglt (Pawlak & Kruk, 2022). Ngoai ra, cac nghién clru
tuong lai ¢6 thé str dung cai thién van ban (vi du: in dam,
gach dudi, in nghiéng) trong vin ban mau dé thu hat sy chi
¥ ctia ngudi hoc dén cac dic diém ngit phap va tir vung co
the bi bo qua. Piéu nay, kém theo giai thich ngir phap néu
can, c6 thé nang cao nhén thirc vé phan hoi va lam cho cac
dic diém muc tiéu dé tiép can hon, ciing nhu khuyén khich
viéc két hop cac yéu td nay vao cac van ban da dugc viét
lai cua ngu:m hoc. Trén thyc té, cac nghién ciru da goi ¥
rang cai thién van ban c6 thé thiic day sy chi y va viée ap
dung cac dic diém ngdn ngit muyc tiéu ctia ngudi hoc (Vu
& Peters, 2022, 2023). Cudi cung, cac nhiém vu viét phirc
tap hon (vi du: ludn van, bdo cdo), viéc kham pha anh
huong cua huéng dan cua gido vién dbi véi viée st dung
VMPH, va viéc ap dung cac cong cu bd sung co thé duoc
thyc hién dé cung cap hiéu biét toan dién hon vé sy tham
gia cua nguoi hoc véi VMPH.
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